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This statement details our school’s use of pupil premium (and recovery premium) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	318

	Proportion (%) of pupil premium eligible pupils
	%

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2023/2024 to 
2026/2027

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	December 2026

	Statement authorised by
	Alison Petrie, Headteacher

	Pupil premium lead
	Alison Petrie, Headteacher

	Governor / Trustee lead
	Sharon Hardy, lead for disadvantaged pupils


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£137,065

	Pupil premium (and recovery premium) funding carried forward from previous years 
	£0

	Total budget for this academic year

	£137,065


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our intention is that all pupils make good progress and achieve high attainment across all subject areas. Any disadvantage or challenges they face should not be barriers to this. The aim of our pupil premium strategy is to support disadvantaged pupils to achieve highly, irrespective of their starting point. We consider the needs of all vulnerable pupils.
All of our approaches start with high quality teaching. This is proven to have the greatest impact on closing the disadvantage attainment gap and benefits all pupils. Our intention is that all children make at least the expected level of progress, with a considerable number making a higher level of progress.
Our strategy is also integral to wider school plans for improving outcomes for pupils.  This includes the use of high quality interventions to close learning gaps and support to develop social and emotional skills.
The strategy adopted will be based on observation and assessment of needs, not a ‘blanket’ approach based on pre-conceived ideas of the children’s needs.  Staff will have high expectations for all students and have clear knowledge of the needs of disadvantaged children in their class.  Needs will be identified and addressed promptly.



Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and are generally more prevalent among our disadvantaged pupils than their peers.

	2
	Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers. This negatively impacts their development as readers. 

	3
	Assessments, observations, and discussions with pupils indicate that our disadvantaged children have a lower level of parental engagement in learning.  This leads to poorer pupil engagement in learning and slower progress.

	4
	Our assessments, observations and discussions with pupils and families indicate that our children continue to have gaps in skills and knowledge.  If not addressed properly, these can result in children failing to make sufficient progress, particularly in English and Maths,

	5
	Our assessments (including wellbeing survey), observations and discussions with pupils and families have identified social and emotional issues for many pupils, including social interaction skills, low resilience and poor conflict resolution skills. They also lack enrichment opportunities. These challenges particularly affect disadvantaged pupils, including their attainment.

	[bookmark: _Toc443397160]6
	Our attendance data over the last 2 years indicates that attendance among disadvantaged pupils has been between 3-5% lower than for non-disadvantaged pupils.
29-31% of disadvantaged pupils have been ‘persistently absent’ compared to 12-14% of their peers during that period. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils. 
	Assessments and observations indicate significantly improved oral language among disadvantaged pupils. This is evident when triangulated with other sources of evidence, including engagement in lessons, book scrutiny and ongoing formative assessment.

	Improved reading attainment among disadvantaged pupils. 
	KS2 reading outcomes in 2026/27 show the percentage of disadvantaged pupils achieving the expected standard is the same as that for non-disadvantaged pupils.
Phonics Screening Check outcomes for both disadvantaged and non-disadvantaged pupils show sustained improvement in attainment, reaching at least National level in 2026/27.  

	Improved writing attainment for disadvantaged pupils at the end of KS2. 
	KS2 writing outcomes in 2026/27 show that the percentage of disadvantaged pupils achieving the expected standard is the same as that for non-disadvantaged pupils.

	To achieve and sustain improved wellbeing for all pupils in our school, particularly our disadvantaged pupils.
	Sustained high levels of wellbeing by 2026/27 demonstrated by:
· qualitative data from student voice, student and parent surveys and teacher observations
· an improvement in the ability of children to work co-operatively with each other
· a significant increase in participation in enrichment activities, particularly among disadvantaged pupils    

	To achieve and sustain improved attendance for all pupils, particularly our disadvantaged pupils.
	Sustained high attendance by 2026/27 demonstrated by:
· the overall unauthorised absence rate for all pupils being no more than 1%, and the attendance gap between disadvantaged pupils and their non-disadvantaged peers being reduced to less than 1%.
· the percentage of all pupils who are persistently absent being below national average and the gap between disadvantaged and non-disadvantaged pupils being less than 8%

	Parents are more engaged in and supportive of their child’s learning.  They feel confident in how they can support their child and promote learning at home.
	Increased level of children learning at home, e.g. engaging with online activities (Learning with Parents) and reading with children at home.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium) funding this academic year to address the challenges listed above.



Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £65,265
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
Use Voice 21 approach to develop Oracy curriculum
Implement the use of the Kapow curriculum across school.  This incorporates dialogic activities into lessons. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
	1

	Continue to implement the use of Little Wandle phonics scheme to secure stronger phonics teaching for all pupils.
	Phonics approaches have a strong evidence base that indicates a positive impact on the accuracy of word reading (though not necessarily comprehension), particularly for disadvantaged pupils: 
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	2

	Enhancement of our English teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access CPD.
Use the Fixing Fluency programme in Key Stage 2 to improve reading fluency.
Use whole class reading as a way of exposing the children to high quality literature, widening vocabulary and promoting Reading for Pleasure.
	The EEF has produced guidance for improving reading and writing in schools, based on a range of the best available evidence: 
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks-1
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2 
	4

	Reading fluency sessions across Key Stage 2, using ‘Fixing Fluency’ resources
	Fluency is the ability to apply and identify the correct pronunciation of written words immediately and without conscious effort.
It involves smoothly and effortlessly decoding words while also comprehending and interpreting the text.
Fluent readers demonstrate automaticity in recognising words, allowing them to focus on comprehension and deeper understanding of the content.

https://educationendowmentfoundation.org.uk/reading-house/fluency

	4

	Improve the quality of social and emotional (SEL) learning.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
Implementation of Jigsaw  PSHE scheme to improve content and delivery.
‘My Happy Mind’ to be implemented across the school.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
EEF_Social_and_Emotional_Learning.pdf(educationendowmentfoundation.org.uk)
	5

	Improve mathematical fluency using ‘Number Sense’ programme.
	Knowing key facts to automaticity enables you to calculate more efficiently.  It can relieve cognitive load, allowing children to focus more readily on concepts.
https://www.ncetm.org.uk/features/the-five-big-ideas-at-primary-fluency/

	4

	Improve teacher understanding of adaptive teaching, allowing them to meet the needs of all learners.
	https://educationendowmentfoundation.org.uk/news/eef-blog-assess-adjust-adapt-what-does-adaptive-teaching-mean-to-you 
	4


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £32,650
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Use WellComm to Identify children with language and communication skills below expected for their age and provide support where necessary.
Speech and Language Therapist to support these activities and work with children who have greatest need of support.
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
Oral language interventions | EEF (educationendowmentfoundation.org.uk)

	1, 4

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. This will be delivered in collaboration with our local English hub.  
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Toolkit Strand | Education Endowment Foundation | EEF
	2


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £39,150
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and for the attendance lead to liaise with the local authority Education Welfare Officer. 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	6

	Providing school uniform for children.

Subsidising enrichment activities e.g. trips and visits

	
	All

	Improve the level of parental engagement and promotion of learning at home.
Parents attend parent workshops.
Provide workshops on phonics and early reading.

The ‘Learning with Parents’ platform is used regularly by parents.
	Research shows that parental engagement of learning can have a positive impact on outcomes for a child.
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/supporting-parents/EEF_Parental_Engagement_Guidance_Report.pdf?v=1697699504

	3

	Pastoral support for children and families experiencing circumstances which affect wellbeing and achievement.
	
	All

	Children learn to play a musical instrument.  
	Arts participation approaches can have a positive impact on academic outcomes in other areas of the curriculum
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

	All

	Breakfast club for disadvantaged pupils if needed
	Breakfast clubs have been shown to improve outcomes for children who attend
https://educationendowmentfoundation.org.uk/news/breakfast-clubs-found-to-boost-primary-pupils-reading-writing-and-maths-res 
	5,6

	Mental Health Lead/SENCo working with Mental Health Nurse to support children
	
	



Total budgeted cost: £137,065
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the 2024/25 academic year using key stage 1 and 2 performance data, phonics check results and our own internal assessments.
The use of ‘Learning with Parents has not yet had a significant impact on the number of children reading at home.  However, we are continuing to promote this.  There continues to be an increase in the number of parents attending events such as Reading Cafes and parent and child workshops.
Reception
We had a small number of children classed as disadvantaged in Reception (7.3%), but as in previous years, this may not be a true representation of the number of disadvantaged children.  All these children made good progress from their starting point, but the percentage achieving a Good Level of Development was lower than for non-disadvantaged children.  This year, we are putting a bigger emphasis on the learning of basic skills and supporting parents.  We are also using ‘My Happy Mind’ which will teach children about how their brain works and contribute to emotional regulation and well-being.
Phonics Screening Check 
Results of the Year One Phonics Screening Check showed a significant increase overall.  The number of disadvantaged children passing the check was lower than that of non-disadvantaged children, but the gap between the two was considerably lower than for the year 2023-24, closing from 45.1% to 23.6%.  We will continue with the phonics approach used in 2024-25, but provide more workshops and drop-ins to provide parents with the knowledge they need to best support their children.
Key Stage 2
Data from tests and assessments indicate that the progress and attainment of the school’s disadvantaged pupils in 2024/25 was below our expectations and there is still a significant gap in attainment when compared to non-disadvantaged pupils.  This year, we are providing more interventions in reading and maths fluency and monitoring progress more closely.
Attendance
Our IDSR shows that FSM6 children showed a relative improvement in attendance when compared to 2023-24.
Overall, our data on showed that pupil behaviour improved last year, but challenges in relation to wellbeing and mental health remain.  
Our strategy will continue to be monitored closely and adapted if and when necessary in order to have the optimum impact.


Externally provided programmes
	Programme
	Provider
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